Summary of Impact
2014-2015
1. Makaton Training
a. WHY?
i. When looking at the Pupil Premium pupils, a high proportion of those identified need additional communication support using Makaton to enhance interaction
ii. Feedback from staff suggested that this was an area that they felt less confident in and wanted training to support their work with specific pupils
iii. We are aware of the importance of consistency for pupils and the need for effective communication to happen at all points in their day to ensure progress 
b. IMPACT
i. All 1:1 staff have now been trained in Makaton to ensure effective communication and enhanced learning opportunities for their pupils
ii. A high percentage of staff now have training so that there is a continuity of provision between different parts of the day
2. Emotional Literacy Support Assistants
a. WHY?
i. Due to the nature of the school, pupils are often confronted with bereavement or progressive medical conditions.  ELSA would provide immediate support in these situations
ii. Pupils with identified SEMH need access to structured support to make progress
b. IMPACT
i. Demonstrable impact was observed by staff during bereavement in the academic year
ii. Both Secondary and Primary pupils have access to specific and targeted support 
iii. Support is also available in extended education provision to ensure continuity of support
iv. Strategies used are now in line with County wide provision enhancing the moderation process when thinking about SEMH
3. PECs Training
a. WHY?
i. The changing cohorts within school mean that PECs is becoming a necessary part of building functional communication systems for pupils
ii. The move to the Pathways also means that training is more focused and specific with the possibility of long term impact linked to consistency of staff knowledge
iii. For identified pupils in receipt of Pupil Premium funding PECs is the most efficient way to build an effective communication system
b. IMPACT
i. Staff are confident to deliver a structured approach to PECs and ensure progression for learners
ii. Key pupils use PECs as a consistent form of communication throughout school
iii. Pupils use PECs at break and lunch times to ensure continuity of provision and to enhance choice and independence

4. IABA teacher training, TA training and consultancy
a. WHY?
i. Linked with the introduction of ELSAs IABA will support consistency of approach to working with pupils with SEMH needs
ii. IABA has proven success internationally and locally within the SEND sector
iii. Using whole team training and 1:1 consultancy will improve effective practice of the whole school and also give support with specific pupils to ensure that their needs are being met
b. IMPACT
i. Teachers and teaching assistants are increasingly consistent in their approach to behaviour, particularly with those who also have Behaviour Plans
ii. Those with Behaviour plans have a more systematic and supportive plan that works at looking at triggers and actions to support pupils
iii. There is a well trained champion (TLR) who explores SEMH in school and works closely with the IABA instructor to facilitate 1:1 Consultancy and ensure that advice is followed in school
iv. This champion is also able to roll the core principles of IABA out to other support colleagues i.e. Middays who work with key pupils during the day
5. Sensory Room
a. WHY?
i. The changing cohort within school means that the need for a sensory room that is well equipped and modern is becoming increasingly needed
ii. The Sensory room equipment is outdated and needs modernising to ensure that it is a functional room that is useful for our Pathway 1 pupils.
iii. The Sensory room provides essential stimulation and opportunities for learning that would not be possible in other areas of the school
b. IMPACT
i. There has been proven impact in the ability of specific pupils to work with the CWAC and CE Inclusion services to improve functionality for those pupils with a visual impairment.  This work is continued by teaching assistants that work closely with the Inclusion team to put programmes in place
ii. The room is now assigned use on a rota and is used daily by specific groups for targeted sensory work
6. Life Skills Kitchen
a. WHY?
i. Pupils identified working within KS3 and KS4 have been identified as needing enhancement in their understanding if life skills and their preparation for adult life
ii. Many pupils identified are unable to access current kitchen spaces within school, therefore reducing their independence and ability to learn self help skills
iii. Specific pupils identified also have the potential to live with little support as adults, therefore it is important that they learn these skills in specifically adapted environments
b. IMPACT
i. Pupils are able to access cooking at other life skill activities at work stations that are height adjustable with adapted appliances
ii. Pupils within Secondary have specific independence sessions, linked to qualifications and awards, that ensure that the facility it utilised
iii. There is a specific, safe and hygienic cooking area that supports safe cooking practices
iv. Pupils are empowered to be independent both in day school and during Residential where the kitchen is located


